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The Origins of Higher Education
at Athens: The Lycewm and Atheman
Education before Aristotle

The Old Education at Athens!

Yes, but this was the stuff from which my kind of education made
the Men who fought at Marathon.
(Just Logos in Aristophanes’ Clouds, vv. 985-986)

The connection between the Lyceum gymnasium and edu-
cation was not simply fortuitous; for at Athens the Old Education,
hé archaia paideia to use Aristophanes’ phrase (Clouds g61), con-

1. A good discussion of Old Athenian Education is to be found in
H. Marrou, A History of Education in Antiquity (trans. by G. Lamb, New
York, 1956) ch. 1V, pp. 36-45. Many of the specific problems involved in
the subject are clearly set out in I. A. G. Beck’s Greek Education: 450 to
350 B.C. (New York, 1964). Useful summaries of nineteenth-century re-
search are given in the following books (which are also still useful for pe-
riods beyond that of Old Athenian Education): P. Girard, L’Education
athénienne (Paris, 1891), K. J. Freeman, Schools of Hellas (London, 2nd
ed., 1912), and C. A. Forbes, Greek Physical Education (New York, 1929).
T. Woody, Life and Education in Early Societies (London, 1949) is in-
formative but dated. The new book by M. L. Clarke, Higher Education in
the Ancient World (London, 1971), though sketchy, provides a good broad
survey of ancient education.

The education of girls at Athens, which was normally confined to the
domestic, presents special problems not considered in this discussion. See
the comments and sources quoted in P. Monroe, Source Book of the History
of Education for the Greek and Roman Period (New York, 19o2) pp. 34-50.
There are indications, however, that sometimes Athenian girls did receive
elementary education in schools (cf. Beck, Greek Education, pp. 85-88).
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sisted of two major parts, physical and intellectual, “gumnastike
for the body, mousiké for the soul” (Plato, Republic 376e). As one
of the three public gymnasia in classical Athens, the Lyceum was
therefore not just a place for healthful relaxation and amusement
but an important educational center as well.

Old Athenian Education was not an elaborately developed
and rigidly defined system; the formal classroom instruction it
provided for did not in fact go beyond the elementary stage. As
its name implies, paideia, like a game (paidia), was originally
something for children (paides, ca. ages 7 to 14). The locus classi-
cus on education at Athens before the sophistic movement is the
speech of Protagoras in Plato’s dialogue (Protagoras 325¢-326d).
In Protagoras’ account of the Old Education formal schooling con-
sisted simply of the rudiments of gumnastiké (physical educa-
tion) and mousiké (in the sense of all activities presided over by
the Muses). Although the details of the Athenian practice are in
many respects uncertain, the Old Education appears to have been
completely a matter of individual initiative and also to have been
only a generally defined custom which, depending on the individ-
uals, was sometimes loosely, sometimes strictly observed.? The
willingness and ability of a family to pay for a child’s schooling
must have been major factors in how much education a child re-
ceived (ct. Protagoras 326¢). No fixed number of years of school
seems to have been prescribed by Athenian law, but the ideal was
probably that all of childhood should be occupied with pursuit of
gumnastiké and mousiké. Once a child reached adolescence, he
was released [rom formal supervised training in school and was
expected to gain his further education on his own through life
in the city (Protagoras 326¢~d).

The Clouds of Aristophanes is another important source in
reconstructing the nature of Old Athenian Education. The debate
between Just Logos and Unjust Logos (esp. vv. g61-1104) makes
it clear that the ultimate goal of the early educational system was
not simply excellence in mousiké and gumnastiké as such but, be-
yond that, a kind of moral excellence as well. The physical and

2. This point is convincingly argued by K. J. Freeman, Schools of
Hellas, pp. 57-58. See also W. Jaeger, Paideia 1 (2nd ed., trans. by
G. Highet, New York, 1945) p. 309.
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mental discipline involved in these pursuits, it was felt, would
make a child into a “good” (eukosmos) person and a useful citizen,
like the men who fought at Marathon.

For each branch of study there were ordinarily separate
teachers: the kitharistés for mousiké and the paidotribés for gum-
nastiké. Sometimes, and perhaps regularly in the later fifth cen-
tury B.C., a separate teacher called the grammatistés was employed
{o train the child in one aspect of mousiké which became increas-
ingly important, the reading and writing of letters. All of these
teachers taught for a fee and bad to be hired privately by a child’s
family.?

‘An Athenian child seems to have had his lessons in at least
two different buildings, one for gumnastiké and one for mousikeé.
Any suitable structure or open place might be used for the study
of music and letters, although some teachers owned or bad access
to didaskaleig, structures specially built to sexve as classrooms. For
the study of gumnastiké some specialized facilities were required.
Normally a child’s formal training in physical education took place
in a palaestra rather than in one ol the three major Athenian
gymnasia. The distinction between a palaestra and a gymnasium
is not as clear-cut as it is sometimes made out to be, but most
palacstrae were privately owned “wrestling schools,” simple struc-

tures that were fairly numerous at Athens. Gymnasia on the other
hand were elaborate, monumental buildings and numbered only
three at Athens through the classical period.* It should be added,
however, that the distinction as made is too sharp to account for
ancient usages of the two terms, since public gymnasia contained
palaestrae of their own, some palaestrae might have been public,

3. The various aspects of mousiké paideia are discussed in detail (with
illustrations) by Girard, L'Education athénienne, pp. 126-184. The gram-
matistés and his teaching are discussed by Beck, Greek Education, pp-
111-126. The private character of instruction in this period is clearly dem-
onstrated by K. J. Freeman, Schools of Hellas, pp. 58-59.

4. C. A. Forbes (Greek Physical Education, p. 82) tries to make a
complete distinction between a palaestra and a gymnasium as terms, but
without success. Recently H. Thompson has suggested that the Agora might
have contained a gymmasium in the fifth-century B.C. [“Activity in the
Athenian Agora: 1966-1967.” Hesperia 37 (1968} 35—41). If so, it would
still be the case that the Lyceum, Academy, and Cynosarges were singled
out in ancient sources as the major Athenian gymnasia.
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ul}d the wgrd gymuasium was sometimes used (in its basic sense
of a place for exercising in the nude) to refer to a palaestra. But as
Il'ar as Old Education is concerned, the general rule seems .to ha\‘/e
1)36;1;-.(:_1;M a paidotribés gave lessons in a privately owned pa-
o What a child learned about physical training from his paido-
tribes he would continue to practice in a public gymnasium, once
!10 had reached adolescence and was released from formal sc’:hool—
ing. Under the simple system that came to be known as Old Edu-
cation, the leisure time (scholg) a young man spent (diatribein)
ata Public gymnasium was an essential complement to the previ-
ous formal schooling in gumnastiké that he had received inpa a-
laestra. In the company of peers and adults and under the genelzal
supervision of a public official called a gymnasiarch, a young man
.( m'eu’akion) acquired at the gymnasium an importa:nt part of the
indirect paideia which was provided by life in the city.®
The Lyceum, the Cynosarges, and the Academy were not
however, simply large public buildings which were available t(;
tl?e people of Athens for private tuition in gumnastiké. The Athe-
nian gymnasia served other functions which — though they were
strictly connected with physical education — should not be con-
fused with it. The facilities of a gymnasium were regularly used
by athletes who were training to take part in the gamez The
coach (gumnastés) of the athletes and his various assi;:tants

5. “Palaestra” used to refer to one part of i
“Pal part of a public gymnasium: [Plu-
tils:]f]él Lt.wes Ofl 1;{waeln1 Orat(){s 841c~d (in the L}Eceum)jg};l’alaeira” [usl;ld
refer to a public building: Plato, Lysis 204a, [Plutarch], Li : !
refer g L , 2 , Lives of the T
2)[:1(11815 833 f, pseudo-Xenophon, Constitution of Athens 1L, 10. f"Cymnez:
s( m used to refer to a palaestra (ie., a small, privately owned place of
exer CJS;) :bpset(lgl;oJ{zno?hon, Constitution of Athens 11, 10
‘orbes (Greeck Physical Education " tak i
7 ) _ » PP. 76-82) takes great pains i
alt.fn]q?‘tn.)g to harn'lomze all the references to palaestra and ggymnagilllﬁi ;T;
il:llg ui]::j mterpretatloil, but it1 sglems more reasonable to admit that actual
stic usage was loose and did not alwa a techni istinctio
between the two kinds of buildings. ys refleet o technical distinction
6. C. A. Forbes, Greek Physi i
o ¢ - ysical Education, pp. 82-83. The ki
life in a gymuasium which the Old Athenian EduI():;Il)tion opgened eupu;:)lrozf
)(l:{)il/ng man is glowingly described by Just Logos in Aristophanes’ Clouds
. 1002-1023); the passage contrasts these advantages with the un-

healthy « feminate lif i i
l:ri(:x g.ly wnd cffeminate life which the New Education of the Sophists would
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(aleiptes, ete.) should be distinguished from both the paidotribés
and the gymnasiarch.” Another function of the public gymnasium,
as noted in the first chapter, was only a temporary one — a place
for drilling troops in time of war.

The gymnasia also served military purposes of the city in the
Athenian ephebeia, the compulsory system of training all young
men aged 18-20 (epheboi) for military service, Exactly when this
system originated has been the subject of considerable debate. 1f,
as a recent authority on the Athenian ephebeia has argued, the
system was in operation during the fifth century n.c., the classical
gymnasia doubtless served regululy as places where the epheboi
trained.? The instructors of the epheboi were not private tcachers
but state officials called the kosmetés and the sophronistés (cf.
Aristotle. Constitution of Athens 42). Although virtually nothing
is known about the workings of the Athenian ephebeia before the
late fourth century B.c., it is doubtful that the ephebic system was
originally conceived of as a part of paideia;” but in the course of

7. The distinction between physical education and athletics in Greece,
usually blurred in studies of Greek Education, is emphasized by C. A. Forbes
(Greek Physical Education, pp. 5-6): “Physical education must be sharply
distinguished rom athletics. These are akin, in that both have the exercises
of the body as a groundwork, but they employ the exercises in wholly dif-
ferent ways, and for different purposes. The athletes who took part in the
games at Olympia and elsewhere did not acquire their proficiency at school,
nor were paid teachers essential to their training; they had nothing to do
with any school system, and their activities were distinct from those of
organized physical education.”

On the difference between the paidotribés and the gumnastés, see
E. N. Gardiner, Greck Athletic Sports and Festivals (London, 1910) pp.
503-504, where the point of distinction between plysical education and
athletics is also made: “Athletic exercises formed part of the national edu-
cation long before the demand for specialized athletic training arose.”

8. C. Pélékides, Histoire de U'éphébie attique (Paris, 1962) pp. 71~79;
cf. also the interesting speculations of P, Vidal-Naquet, “The Black Hunter
and the Origin of the Athenian Iiphebeia,” Proceedings of the Cambridge
Philological Society, New Series 14 (1968) pp. 49—64, also supporting an
early date.

9. This view goes against the conclusions of Pélékides, who believes
that the ephebic system was regarded as an educational institation (IIis-
toire de Uéphébie attique, p. 79). The Clouds of Aristophanes, which

Pabkides cites as evidence, does not seem 10 me to prove the point, since
the gymmastic training, which is referred to there is not that given to young,
men aged 18-20 (epheboi) but the kind described in the text above: it is
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time ephebic training became closely related to Athenian educa-
tional institutions — a development which will be described in
more detail later on. At first, even though the Lyceum and other
Athenian gymmasia did serve a number of [unctions, the only
paideia that went on there was the kind described above: indirect,
informal, and unstructured. Before the sophistic movement there
was no system at Athens which provided any organized education
beyond the elementary stage (cf. Plato, Laches 178a-180a).

the gumnastiké paideia provided in palaestrae for children and (without
formal instruction) available in public gymnasia for adolescents on up (cf.
Clouds, 916-919; 973-982; 1002-1023). As noted in the text above, Aris-
tophanes, Plato, and other sources which reveal the character of paideia in
the Old Athenian Educational system divide it into two major parts—gum-
nastiké and mousiké — although grammatiké is sometimes spoken of as a
third separate element; no hint is given that military instruction was thought
of as a component of paideia. In view of this, a more probable theory is
that, according to the scheme of education followed in the (ifth century
B.C., young men who reached the age of eighteen were thought to be al-
ready basically “educated,” and their ephebic years were spent on training
that was beyond and distinct from paideia. In the fourth century ».c., when
the Athenian educational system had broadened and the ephebeia itself had
changed in character, the ephebic years were devoted to advanced instruc-
tion which was part of a person’s paideia. Thus, although Pélékides is prob-
ably correct in arguing that the ephebeia was an old institution at Athens,
it is likely that originally it was a civic institution concerned with the city’s
defense and only later developed into an educational institution.

In his study Aristoteles und Athen (Berlin, 1893), U. von Wilamowitz-
Moellendorff tried to show that the ephebeia did not exist at Athens before
335/4 B.C. (cf. vol. I, pp. 192-193), and his arguments convinced most his-
torians before the study of Pélékides reexamined the problem. Wilamowitz’
principal proof rested on a learned and elaborate argument ex silentio
which asked again and again, how could such and such a writer of such and
such a date make the following statement if the ephebeia existed in his day?
Tor example, how could Plato in the Laws (613e) suggest that teachers be
paid by the state if in fact there already existed in Athens ephebic instruc-
tors who were state-supported? Pélékides” careful discussion of the evidence
has demonstrated the invalidity of the proof used by Wilamowitz. But the
reason why Wilamowit2’ argument ex silentio appeared so convincing may
well have been this: the writers whose statements he cites probably did
not think of the ephebeia as a state educational system. Not until the end
of the fourth century B.c. could the ephebic system be said to be serving the
end of paideia rather than just of civic defense. It is no wonder then that
before this change in the ephebeia took place there are many passages in
Greek writers which suggest that there was no state-run system of education
(e.g., in Plato, Laws VI and VII; Aristotle, Politics V).
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The Sophistic Movement at Athens

A gymnasium is a general place for cxercises. Yet at Athens it was
the place where philosophy was learned and the pursuit of wis-
dom was “exercised.”

(Isidore of Seville, Etymologiae XV, 2.30)

The sophistic movement, which brought to Athens a large
number of foreign teachers, had quite an upsetting effect on the
system of Old Athenian Education. By destroying the traditional
balance between mousiké and gumnastiké, the sophists’ teaching
went against what the Old Education conceived of as the sub-
stance of paideic. Matters of intellect were emphasized in the
sophists’ teaching, while the physical aspect of paideia was
slighted.® Complaints are heard in writers of the late fifth century
p.c. that the traditional places of exercise have been “emptied” or
“spoiled”; much of the criticism spoken by Just Logos in Aristoph-
anes’ Clouds is directed against the breakdown of physical edu-
cation caused by the sophists."*

But since no formal instruction beyond the elementary was
previously available in Athens, the sophists supplied a real need
and had a definite positive effect on Athenian education. The
sophists did not revolutionize Athenian practice so much as they
built their new kind of instruction into the existing system. For the
elementary stage of education all the sophists seem to have ac-
cepted the Athenian practice as it was; it was only on the second-
ary level that they sought to go beyond the provisions already in
existence. Rather than expect young men to acquire advanced edu-
cation on their own, the sophists offered a variety of more formal
programs, which gave some kind of structure and supervision to
the learning process after elementary school. These programs,
which varied in length and content according to the educational

10. Marrou, Ilistory of Education in Antiquity, p. 59: Jaeger, Paideia
I, pp. 292-293.

11. Aristophanes, Frogs, vv. 1069—1071; [Xenophon], Constitution of
Athens 1, 13. The effect of the sophists on the Old Athenian Education and
contemporary complaints that occur in Greck literature are discussed by
C. A. Yorbes, Greek Physical Education. pp. 85-89. An excellent discussion
of the historical context of sophistic education and its importance in the
history of culture is given by W. Jaeger, Paideia 1, pp. 286-331.
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beliefs of individual sophists, could be taken, like the elementary
courses, by anyone who could afford them (Isocrates, Antidosis
304).

The sophists introduced their programs aggressively, in
large part through the medium of epideixeis or advertisement
pieces. The rise of this phenomenon is well delineated by Marrou:

Protagoras was the first to teach for money in this way: there had
been no similar system before. The result was the sophists did not
find any customers waiting for them but had to go out and per-
suade the public to take advantage of their services: hence arose
a whole publicity system,!?

The more public a place was the better suited it was for epi-
deixeis. The Agora was a natural spot (cf. Hippias in Plato’s Hip-
pias Minor 368b); another obvious location where the sophists
might find a large and receptive audience was a public gymnasium
such as the Lyceum, where young and old were at their leisure
taking part in bodily exercises. Since the character of the educa-
tion the various sophists had to offer was different from the gum-
nastiké paideia, which was being pursued in the gymnasium, the
sophistic movement in cffect confronted Old Athenian Education
in its stronghold and, in winning adherents, changed the sub-

12, In a paper entitled “The Professional Technique of the Sophists,”
an abstract of which is published in Transactions of the American Phil-
ological Association 71 (1940) p. xli, E. A. Havelock pointed out, more
clearly than has been done since, the relation between the education of the
sophists and the Old Education at Athens. Instead of the aristocratic notion
of education through sunousia, Havelock says, “the sophists sought to offer
both a curriculum and some educational disciplines, i.e., lectures by profes-
sionals. But initially they also strove to preserve continuity with the past.”

Among ancient sources the relation between the Old Education and
the new is revealed most clearly by Isocrates, who wrote after the sophistic
movement had introduced more formal curricula into Athenian secondary
education: e.g., “Now, then, so far am I from scorning the education handed
down by our ancestors that T even praise what has been established in our
own day — I mean such things as geometry, astronomy, and those eristic
debates which our young delight in more than they should” (Panathenaikos,
26; cf. the interesting passages on the new higher studies in Antidosis, 265-
267).

13. Marrou, History of Education in Antiquity, p. 49. Gilbert Ryle
in a suggestive essay entilled “Dialectic in the Academy” [in New ILssays
on Plato and Aristotle. ed. by R. Bambrough (London, 196s) pp. 39g-68]
speculates on how the aggressive approach of the sophists’ teachings con-
tributed to the eristic character of Greek philosophy.
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stance of the secondary stage of paideia. To use E. A. Ewémﬁr s
formulation of the nature of this development, Ew mo.w_:ﬁm pro-
fossionalized” the activities, which in the Old MQ:.om.:.oJ& mvaﬁowd
fell under the general ra:&:mm,om scholé and &ﬁs&k& w.:nr.mm
doing so, they :?.o,_,.mmmmc:m:Ne&, the terms scholé and diatribé
themselves to refer to schools of higher learning.!* . .
It is usually said that since they did not ooo&ﬁﬁo 9.@%.
teaching but instead taught as private tutors in ooEwe:.:c: zﬁ.,ﬁ h
one another, the sophists cannot be credited with mc::.mm:m an in-
stitution of secondary education at Athens.'® .r_ an E%O.ZM::.
sense, however, the sophists did establish m:msgsonm of r_mrmw
learning that operated very much like the c_mE.Q.:xQ morcw m
Like the various teachers of mousiké and gumnastike, the mow.r_m_.m
might do their teaching in private homes, wu_mmms.mwu gymmnasia, or
stoast® The word phrontistérion (“thinkery”) given by >H._m-
tophanes to a sophistic school of this kind is a recognition wm an :w
stitution or proto-institution in this sense. A sophist w:.& ra.w:\? M
formed a group which had collective, if not corporate, identity anc

i i ce I 'k as cited above, n. 12. Professor

14. For this formulation see Havelock as cited a ;1
E.,Ea_owr has kindly allowed me to profit from the (unpublished) full text

f this paper. ) o o .
° :ﬂﬂ.ﬂuo~. example: Marrou, History of Education in Antiquity, p. 8o;
Beek, Greek Education, p. 147. .

16. .H”w»o_::m in private homes: cf. the sophists at the _Srmo c.m .N&-
lias in Plato’s Protagoras. After 306 ».c. Epicurus, an Athenian citizen,
founded a permanent school in his house at Athens (cf. Diogenes Laertius
X, 2,15,17).

‘ HW u“ma_momﬁ.ﬁ ¢f. the sophist Mikkos al the palacstra near the Lyceum
(Plato, Lysis 203a~204b) and Socrates’ visit to the palaestra of Taureas
Plato, Charmides 153a). .
A In gymnasia: cf. the sophist Prodikos at the Lyceum in the wmmcmmo-
Platonic dialogue, the Eryxias m@wcl&w E_.M ﬁmcow..,:@m on his way to the
Jynosarges at the opening of the Axiochos (364a). . .
Ov\:om..m“mmwcﬁ. cf EW .ﬁcmm of Zeus Eleutherios in Xenophon, Om»ewmc::wom 7.

: Jous phi ) each in : as Zeno, who founded a
The most famous philosopher to teach in a sloa was X .
ﬁnm.oo_ in the Stoa Wcm&m in the Agora toward the end of the fourth century
B.C. (Diogenes Laertius VIL, 1.5). For philosophical activity in the stoas of
Athens, sce R. Wycherley, “The Painted Stoa,” Phoenix 7 (1953) pp. 20-35.

Any other suitable public building might be used, the Odcion of
Pericles being a particularly favored structure: “What's z.:m moo_‘_m_:._@mm
you're talking? — babbling the sophists’ nonsense every .2?&25@ in the
Lyceum, the “Academy, and the gates of the Odeion” (Alexis, poet of Z&n_zo
Comedy quoted in Athenaeus VIIL, 336e~f; cf. Strabo IX, 1.17, p. 396: Plu-
tarch, De Euilio 60sa; Diogenes Laertius VII, 184).

Origins of Higher Education at Athens 41

which embodied an ideal that gave regularity to an aspect of so-
ciety (education). In the Clouds Aristophanes transferred this
formalized arrangement of the sophists to Socrates and comically
coined a term which emphasized the commercial rather than the
cducational aspect of the institution.

With the coming of the sophists the beginnings of a new
institutionalized phase of higher education are detectable. But
since most of the early sophists were non-Athenian and itinerant,
they did not establish any buildings as permanent schools, and
the groups which gathered about them for lessons were dissolved
after a course was completed. Hence the only clement Jacking in
sophistic schools was permanence; a sophist did not ordinarily
commit himself to teaching in any one place or for an indefinite
length of time. As Isocrates says of his teacher Gorgias, “he taught
(diatripsas) in the area of Thessaly where the most prosperous
Greeks were concentrated and devoted most of his life to his busi-
ness enterprise; and in no city did he establish a permanent home
and thereiore did not spend money for community interests nor
was he obliged to pay taxes” (Antidosis 155-1 56).

The career of Socrates as a teacher is best considered in the
context of the sophistic movement. To distinguish Socrates sharply
from the sophists is only to accept the validity of one rather special
point of view — that of Plato. To many Athenians Socrates prob-
ably appeared to be only one of the many varieties of sophistic
teacher. There is ample evidence that contemporaries considered
Socrates (and, for that matter, Plato and Aristotle) to be sophists
and that many of the sophists, like Plato’s Socrates, termed them-
selves philosophoi, rathler than sophistai. In the fifth and fourth
centuries p.c. there does not in fact appear to have been any com-

monly accepted dividing line between a sophist and a philos-
opher.'?

17. As Isocrates’ use of both terms to refer to himself makes clear,
sophistes and philosophos were words used for an intellectual, and their con-
notations varied according to context. The history of sophistés and phi-
losophos in the late Bfth century B.c. is discussed by E. A, Havelock, Preface
to Plato (Cambridge, Mass., 1963) pp. 280~283. On philosophos see also
the note in W. H, Thompson’s edition of The Phaedrus of Plato (London,
1868) pp. 145-146 and W. Burkert, “Platon oder Pythagoras?,” Hermes 88
(1960) pp. 159-177. W. K. C. Guthric [A. History of Greek Philosophy 1
(Cambridge, 1969) pp. 27-54] has a detailed discussion of sophistés.
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There undoubtedly were, as Plato is at pains to- emphasi.ze,
a number of important differences between the teaching practice
of Socrates and that of the other sophists of his time. 1*'0r one
thing, Socrates did not travel {rom city to city but remained in
Athens. As he is represented by both Plato and Xenophon, more-
over, Socrates scems never to have developed as formal a sec-
ondary curriculum as contemporary teachers of. wi.sdom di.d. The
sophists formed temporary schools apart from life in the city and
introduced into the Old Educational system a second level of for-
mal education, the content of which was not necessarily advance’d
instruction in the subjects of elementary school but' rather. a vari-
ety of subjects differing according to the_ educational views of
each sophist. In the writings of Plato and Xenophon, the tez.lchn?g
of Socrates is represented as a reaction against the sophists in
favor of the traditional method of higher education, through as-
sociation (sunousia).'® The Platonic dialogues and thfa \Yox'ks of
Xenophon picture Socrates going about Athens .quest{mnng and
making people in everyday life think about their basic assump-
tions. In contrast to the sophists, Socrates scems to have kept
closely to the notion of the Old Education that after the ele-
mentary stage of classroom instruction a young man.was edu-
cated, not in any kind of school apart from the city, but informally
through life in the city itself. As his career is mterprfzted by Plato
and Xenophon, what Socrates was striving to do %or seco.nq'ary
education was this: he wanted to make young men’s associations
in city life more valuable for their moral development and tried
to inject more intellectual concern into the existence a person
leads from day to day. Xenophon relates:

Socrates was constantly out in the open. Early in the morning he
weut to the peripatoi and the gymnasia; when the Agora filled
up, he could be seen there; and for the rest of the day he }vould
ahways be wherever he might associate with (sunesesthai) the

t people.
oS Pl (Memorabilia 1, 1.10; ¢f. 1V, 1.1)

18. This interpretation of Socrates in relation to the sophistic' move-
ment is suggested by Marrou, Ilist?.;‘y of Educ"(f{zon m‘Anuqmti, pp
57-59. Many passages in Xenophon's :_V'{e‘mora,bzl’m and. in the Pat(l)m(,
dialogues stress sunousia as the basis of Socrates practice as a teacher.
An account of the Socratic method of teaching derived from the Platonic
dialogues is given by Beck, Greek Education, pp. 190-198. Xenophon,
Memorabilia 1V. 2 characterizes Socrates’ teaching.
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In this way Socrates won many adherents, some of whom de-
veloped as individuals because of contact with him and some
of whom, in addition, attempted to observe his methods as a
“teacher.” Thus it may be said that Socrates, unlike most of the
sophists, founded a school in the abstract sense, having influenced
a number of spiritual followers who sought in their own lives to
emulate his example. But both Plato and Xenophon reveal that
Socrates did not establish any kind of secondary school that di-
verged from the custom in the Old Educational system; Socrates’
refusal to accept a fee for services, according to Xenophon, em-
phasized this fact (Memorabilia 1, 2.5-8; 1, 6.11-13).

There is of course a Dasic problem with this account of
Socrates” paideia: it is based only on Plato and Xenophon. Did the
historical Socrates hold these views about the nature of higher
education? It would be digressive and perhaps fruitless, even if
desirable, at this point to define a position on the complicated
“Socratic question.” ** But, without going into the problem fully,
at least this much seems reasonable to believe about the historical
Socrates and his relation to the development of Athenian educa-
tional institutions: the essential agreement between Plato and
Xenophon, as opposed to Aristophanes, suggests that Socrates de-
liberately refused to found any kind of secondary school that was
set up apart from life in the city; instead he held to the belief that
sunousia in the context of city life was the basis of higher educa-
tion. Plato and Xenophon are supported on this point by other
early evidence about the teaching practice of Socrates. The
dialogue Theages, if it is not by Plato, provides an additional indi-
cation that Socrates did not give instruction in a private context
apart from city life (cf. Theages 127d-128b), as he said very
plainly in Plato’s Apology (33a-b). That Socrates was not a
teacher in the sophistic sense, especially not the teacher of Alci-
biades, is stated by Isocrates (Busiris 5), as well as by Xenophon
(Memorabilia 1, 2.24). Socrates’ belief in education by associa-
tion, not institution, is attested by another Socratic, Aeschines, in
his Alcibiades (fr. 4, p. 37, Krauss). In this passage Aeschines’
Alcibiades asserts that he learned only by association with Soc-

19. W. K. C. Gutluie hus a sensible discussion of the Socratic ques-
tion which is refreshing in that it does not despair of the evidence; of. A
History of Greek Philosophy 111, pp. 325-377 (methodological considers.
a2 N 3 ~ o~ -
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rates (sunén . . . ekeinoi), not by lessons (ouden mathéma
epistamenos).*® One of the distinguishing features of the Cynic
Diogenes, “a Socrates gone mad” in Plato’s opinion, was a hostility
toward institutionalized education:

Diogenes used to call Eukleides’ school (scholén) “bile” (cholén)
and Plato’s instruction (diatribén) “a waste of time” (katatribén).
( Diogenes Laertius VI, 24)

Like Socrates, Diogenes refused to commit his teaching to any
place or time, and any followers that he had did not have collec-
tive identity as a group of pupils. In this connection it is worth
quoting the characterization of Socrates given by Aristotle’s pupil
Dikaiarchos:
Socrates at any rate was a philosopher, although he did not set
up benches or establish himself on a throne or observe a fixed
hour for conversing (diatribé) or walking (peripatos) with his
acquaintances (grorimoi); instead he played with them when-
ever he had a chance and served in the army or went to the Agora

with some of them . . .
(Plutarch, An seni res publica gerenda sit XXVI, 766d =
Dikaiarchos, fr. 29, Wehili)

All of this evidence points to the same conclusion. The early tradi-
tion about the Socratic practice of education confirms one impor-
tant aspect of the interpretations Plato and Xenophon gave of
Socrates’ career as a teacher: Socrates was against the sophistic
tendency to institutionalize higher education.

At the same time the educational practices of Socrates and
the sophists were similar in a number of ways — enough so that
Aristophanes with comic point could confound the two. Both Soc-
rates and the sophists were concerned about the state of secondary
education provided for in the Old Educational system (cf. Kleito-
phon g4o7a—c). And both Socrates and the sophists had the effect
of making secondary education a conscious pursuit and more in-
tellectual in content than it had been _:.oic:m_v: Even the way
that Socrates went about his teaching had much in common with
the sophistic practice. Like the sophists, Socrates accepted invita-

20. On the importance of the Socratic Aeschings as a contemporary
witness independent of Plato and Xenophon, see the essay by A. E. Taylor,
“Acschines of Sphettus,” in his Philosophical Studies (London, 1934) pp-

1-27.
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WMMM to S.w: ﬂ?mﬂc houses and also regularly frequented public
ings for the purpose of hi speci

buil g purpose of reaching people, especially younger
. The Lyceum played an important role in these developments
in Athenian education. The gymnasium in which Aristode later
founded his school was in the late fifth century B.C. already — fa-
vorite spot for the philosophical teaching of both Socrates and the
sophists. Euthyphro in Plato’s dialogue refers to the “haunts”
( ‘«,D.a?.ﬁ.@mwv of Socrates in the Lycewn (Euthyphro 2a). In Eio.w
WE.\G%SQ% the Lyceum is the scene of Socrates’ oo_.wm_.osn%mo:
459 the sophists Euthydemos and Dionysiodoros. The two soph-
ists, together with some pupils, come into the undressing-room of
Eo. gymnasium and meet Socrates, who proceeds to take over
their class. The Lysis (zo3a-b) pictures Socrates on his way to the
Lyceum. At the end of the Symposium (223d) it is said that the
Lyceum was where Socrates began the new day after the banquet
ran through the night (cf. Athenaeus V, 192b). According to Ho:o
tradition (Diogenes Laertius IX, 54), Protagoras’ m:@&m Archa-
goros read his master’s famous treatise On the Gods in the
Lyceum. In the pseudo-Platonic dialogue, the Eryxias (3g7c-d)

the sophist Prodikos is said to have taught in the Lyceum. In zum
first half of the fourth century B.C. the Lyceum appears wo have
become a regular place for classes such as the one the sophists
Euthydemos and Dionysiodoros were holding in Plato’s m,m&wo ue
Hb. his Panathenaikos (18 and 33), Isocrates notes that mmgm
r.uo:mm of his witnessed “three or four sophists of the common
r@.m .%mo:m.ﬁ.bm poetry amid their lollowing and openly criticiz-
ing him in the Lyccum. This passage incidentally demonstrates
the proliferation of teachers of higher learning at Athens ME&AES
growing rivalries that resulted between them; Isocrates continues

> , .
: anathenaikos 18-19) with a quotation of the “most impudent”
of the sophists in the Lyceum:

One of the sophists tried to slander me, claiming that I scorn all
talk of poetry and that I would do away with the education MV».-
%maam by every other teacher on the pretext that all men talk fool-
ishness except for those who participate in my school.

“E:w w.o%_.mmo >@mm_u€mmv who never established a school at Athens
but did take pupils for hire (Diogenes Laertius II, 62), mentions
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the Lyceum (in what sounds like an cducational context) in a
fragment quoted in Chapter I: “We sat on the benches in the
Lyceum, where the managers of the games do their regulating”
({r. 15, ed. Krauss). The writers of Middle Comedy also testity
to the extensive use of the Lyceum for sophistic teaching. Al-
though the dates of the fragments are very uncertain, there is no
need to assume, as is usually done, that the references to the soph-
ists at the Lyceum found in Middle Comedy must be to Aristotle
and his followers. The date of the speech quoted above from Isoc-
rates is approximately 340 B.c., or at least three years before Aris-
totle returned to Athens and became associated with the Lyceum.
A poet of Middle Comedy, Antiphanes, quoted by Athenaeus (1L,
98 f; cf. XIII, 565 f), makes reference to “respectable young men
following skinny, pale, and anemic sophists around the Lyceum.”
Alexis, another comic poet of the fourth century s.c., also men-
tions the Lyceum as a place where the sophists were teaching:
“What's this foolishness youre talking? — babbling the sophists’
nonsense every whichway in the Lyceum, the Academy, and the
gates of the Odcion” (Athenaeus VIIL, 336e-f).
In the late fifth and early fowrth centuries B.c., therefore, the
Lyceum became an increasingly important center of secondary
education at Athens. In an attempt to introduce into the Old Edu-
cational system formal paid instruction on the secondary level, the
sophists went to the gymnasium to attract a following and often
used the building for their classes; in opposition to the sophists, as
is illustrated most graphically in Plato’s Euthydemos, Socrates fre-
(quented the Lyceum to improve the quality of associations by
which young men informally acquired their higher education in
the Old Athenian system. As was noted in the first chapter, the
Lyceum was a kind of civic center at Athens serving a varicty of
important needs for the people of the city. All of the developments
brought on by the sophists increased and diversified the activity
that went on there. Well before Aristotle became associated with
the place, the Lyccum was being used for a large number of con-
current functions, not the least of which was its role as an edu-
cational center where traditional and innovative practices found a
proving ground.
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The Earliest Permanent Schools
of Higher Learning at Athens

U:ﬂ_wm this period there were men worthy of memorial for their
_Q.V: ri ..::o:m to education (kata paideian): Tsocrates the orator
s various pupils, and Aristotle the philosopher; Anaximenes of

Lampsakos, Plato of Athens, and the last of the Pythagorean phi-

ﬁw%w&% E:.m Xenophon, who composed histories late in life
¢ mentions the death of Epameinondas which occurred

some time after this period); also Aristippc i
! : ristippos, Antis g in-
deed Aeschines the Socratic, Pl thenes, and in

(Diodorus of Sicily XV, 76.4: On Athens in 366/365 B.C.)
>~wo=ﬁ 388/387 B.c., when he returned to Athens from his
travels in Sicily and clsewhere, Plato founded a school in the Acad-
emy — an Athenian institution devoted to higher learning érwor
was permanent in the fullest sense. For not only did Plato commit
r::.mo: to teaching in a particular place on some kind of regular
basis at Athens, but he also made provisions that his school in both
the physical and the spiritual sense be continued after him
| .H: the context of the developments described above E dis-
cu:mmﬂwm the hv\ooﬁd and the sophistic movement, it is clear that
I Em s founding of the Academy was not as radical an innovation
as it is sometimes made out to be. As a result of the sophistic move-
ment, the Lyceum, the Academy, the Cynosarges, as well as other
public and private buildings at Athens, were m“wnibm as places
érmn.m some form of education beyond the elementary mi m# be
obtained for a price. The Clouds of Aristophanes suggests %;:,. b
the last quarter of the fifth century B.C. the sophists had develo mw
something very close to institutions for secondary omcomzo% at
Jﬂrmsm m the o:__w\ mﬁEo:ﬁ lacking in sophistic schools which would
allow them to be identi ret s instituti
allow tified concretely as institutions was perma-
Athenian law may not have recognized the various sophistic
m.oroow as institutions, but very frequently, if not normally, institu-
tions come into being without the express recognition o_.uco:mwsﬁ
c.m the law. In the fourth chapter it will be argued that legal sanc-
tion cannot be considered a distinguishing feature between the
schools of the sophists and philosophical schools such as the Vom&-
emy and the Peripatos, since very probably the major Athenian
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schools of philosophy did not have any official legal status onrm.%.
The Athenians do not seem to have been concerned about the m:w,
cise legal sanction or description of HUE_OV.SV?Q& mo_:.vo.w. mE.om
the law allowed, or at least did not restrict, the right of free asso-
ciation, the question of the legal status of the moroow.m BM% have
not even occurred to a fifth- or fourth-century ?rmimwr .

Part of the reason is perhaps that law was far less :ggomﬂw&m
developed than it came Lo be in Roman ,—“mEmmv and hence mo.::v om
social organization in Greece were subject more to o:mﬁoz.g and
convention than to legal dictates. But another wx:.ﬁ.oh ﬁro. %m.mo:
is surely that the development of schools to ?oﬁ&w formal :Wﬂ COW
tion on the secondary level was very much a logical .oxﬂaszos )
the Old Educational system. The schools of the mom?wﬁm were not
unlike those that provided an Athenian child with &@8,9:9%\
education. Both provided group instruction for a fee to those who
could afford it and were completely voluntary as far »m.z,m 5%
of the state was concerned. Like the institutions of the ﬁmi.&.&@&
or the kitharist@s, the sophists’ schools were a matter c.m E%Sm:.m#
initiative and do not appear to have involved any kind of lega
action oy certification. The major differences, aside from .mmz\:m-
nence, were that the sophistic schools Hﬁ.oimo& E_e*.mcoem :meﬂo-
tion which presupposed some clementary education, and M ey
offered courses which did not consist of m.xaﬂ_ elements such mw
mousiké and m:,i..:amz»m but varied according to the educationa
beliefs of each sophist.

THE SOCRATICS AND ANTISTHENES

The historical context in which Plato’s founding c.m the ;.»om&m
emy must be understood is even more broad than a mrmm,:mm_%.u_w m
the elder sophists would suggest. zw:% other Ew: before b mﬂo
contributed to the establishment of permanent mocw:mm&\ s ools
at Athens. Socrates himself was undoubtedly a major mon.oo ﬁrﬂ Mp@
development, although he himsclf seems to have H.mv,pmmwﬁw mm
sophistic trend toward setting up temporary morwowm. W WEH of-
fered some sort of formal curriculum apart trom life in the city.
The closest students of Socrates were no more ﬁrw:. followers
with spiritual and emotional ties to their teacher; they did not con-

21. I, Vinogradoff, Qudlines of 1 istorical ri&»ziaﬁna‘, vol. 1T (Ox-
ford, 1922) pp- 119-127.
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stitute a collective body which gave regularity and structure to
the educational process. But since Socrates in both Plato and
Xenophon often criticized the lack of concern about education
beyond the elementary at Athens (e.g., Laches 178a—180c; Kleito-
phon go7a~c), his thinking probably influenced some of his fol-
lowers to try to remedy the situation. For most of the Socratics
who concerned themselves with education, this meant taking up
the lead of the sophists and establishing some kind of school.

Many of the Socratics had themselves studied with sophists
— Antisthenes with Gorgias, for example (Diogenes Laertius VI,
1) — and hence were exposed to more than the Socratic view
of higher education. To some followers perhaps Socrates’ death on
a charge of impiety exposed a weakness in his way of effecting
education and pointed out the desirability, for purposes of higher
studies, of forming groups that were set apart {from everyday city
life and from immediate public view.

There is only meager evidence about what the various lesser
Socratics taught or in what physical setting they gave their instruc-
tion.”? But {rom what little is known about them, many appear to
have moved in the direction of establishing cither temporary or
permanent schools of a kind that represented a departure from the
thinking of Socrates. After Socrates’ death, it is said — on the ex-
cellent authority of Hermodoros, a member of the early Academy
— that most of his closest friends abandoned the Athenian edu-
cational scene and went to the house of the Socratic Eukleides in
Megara (Diogenes Laertius 11, 106). The circle which formed in
Megara, »ooOR::m to Hermodoros, consisted of both non-Athe-
nian and Athenian associates, including Plato himself. How this
group was organized and in what manner it functioned is un-
known, but it is reported that Eukleides was succeeded in the
leadership of the school by Euboulides (Diogenes Laertius II,
108). The passing on of leadership to a successor may be an inno-
vation of the Megarians, a hypothesis which would account for the
unusual term for their school, diadoché (Diogenes Laertius II,
108-10g). It may also have been Eukleides’ house which was still
being used by the Megarian philosophers in the next century

22. The minor Socratics and their relation to the history of Greek

education are excellently discussed by I. von Amim, Leben und Werke des
Dio von Prusa (Berlin, 1898) pp. 21—43.
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(Diogenes Laertius 1I, 115), when the sghool, headec’l 'by Stilpill,
was thriving well enough to offer serious competition to the
schools of Athens (cf. Diogenes Laertius 11, 113-114). . '
Like Eukleides, other Socratics went ba_ck to then'. natwe;
cities after 399 B.c. and established schools of §01'ts; l’llmld(glfo
Elis, for example, founded the Elian schoo.l, whlch continued for
more than one generation (Diogenes Laertius 11, 105). .
Although all the lesser Socratics are very shadowy ﬁglires, i
seems that the half-Athenian Antisthenes (ca. 444-ca. 365 B.C.)
was among the first to set up some sort of permanent s<:1‘1001 qt
Athens. As is the case with A.ntisthene:e himself, very little is
known about the nature and operation of his S(fl]OOl. In the Illall.]-
ner of the sophists, Antisthenes established himself in a public
building — the Cynosarges gymmasium — and af:tractcd :(11 %;oup
of students (Diogenes Laertius VI, 13). But .ha-vmg seFtle f ere,
he does not appear to have followed the. sophistic 'practl'ce 01 nl{)Y—
ing from one city to another. When Ant%sthenes died, his z&oo 111
the Cynosarges probably did not continue to ol)elete.. ;oug ;
even in ancient times Antisthenes was hailed as.ihe found (farDo.
Cynicism, his connection with the school (or zmh—scho(c)ll) }(]) \ i-
ogenes seems remote. As Dudley and ot.h?rs haye fn'gue , t e . rla~
dition linking Antisthenes with the Cymclsm.ol' Diogenes is 531’03
ably the result of later harmonizers who tried to ﬁnd‘ nea 1"m«1
continuous schemes of successorship in' all thfa 1)h11050}:) utcl;x
schools. Exactly when Antisthenes established lus.slchool in ftej
Cynosarges is uncertain, but it may have been fairly soon a
ates’ death.? .
ocr 1§2s§itz the haziness of Antisthenes as a ﬁgure in tl_le hlsf;\t.ory
of Athenian institutions of higher learning, his departure from
Socrates on education is quite clear. The break went beyonc}1 the
taking of fees for teaching, which Antisthenes seems'to ‘ha.v‘eb (iflef
(cf. Diogenes Lacrtius VI, 4 and g). Instead of the Socratic belie

23. On the lack of historical connection .l).ctween Alntisthenes) an:l
Diogen.es, see D. R. Dudley, A History of‘ vamczsn} (LOH(.OHI‘ 193(71 PSI)»
1-16 and 17. Sayre, “Antisthenes th(? Socratic, Clc{ss;C(l,l }?u(; :ta '143and gét) )
Pp- 237-244. Sayre reviews the ev1.dcnce f()‘r Antist Tex(}cs );1 gicil oo
o B o dcional londor . Athons. Uniike Plato and

5 i s was an educs 32 @ 2
Zfz;:t)(’)f“\t‘l:::ls(ilt']]?:;re;sg)ciates of Socrates, Antisthex‘ms does not appear to have
gone to Megara or elsewhere outside of Athens in 399 1.c.

- .~
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that advanced education should

be continued but improved in
the context of life in the city,

Antisthencs opted for the sophistic
view that some kind of formal course on the secondary level was

needed. Unlike Socrates, Antisthenes did not go out into the cit
to try to make everyone interested in improving himself but rather
set up a convenient place — a diatribé according to Theopompos
(as quoted in Athenaeus XI, 508c~d) — where those intcrested
could search him out. Significantly Antisthenes, again .following
the sophists and diverging from Socrates, argued that ereté was
teachable (Diogenes Laertius VI, 10; see also Antisthenis Frag-
menta 68-71, ed. Caizzi).

The Socratic Aristippos of Cyrene (ca. 435~ca. 350 B.C.) is
said to have taught as a sophist both before and during his associa-
tion with Socrates; according to the Peripatetic Phanias of Eresos,
quoted by Diogenes Laertius (1L, 65), Aristippos was “the first of
the Socratics to charge fees.” His life in Diogenes Laertius (11,
65-83) reveals that he traveled extensively in his teaching; he was
absent from Athens at the time of Socrates’ death (Phaedo 59b)
and at one point in his career taught in the gymnasium at Rhodes
(Vitruvius De Architectura VI, intro. 1). Nevertheless he appears
to have established quite a successful school of sorts at Athens,
even if he did not commit himself permanently to the city.
Aeschines the Socratic also taught in Athens but did not found
any kind of institution. When he returned to the city, according
to a report in Diogenes Laertius (11, 62), he did not venture to
set up a school because of the great reputation of Plato and Aris-
tippos; but Aeschines did take in pupils for hire.

ISOCRATES AND LATER SOPHISTS AT ATHENS

Another important figure in the development of permancut
secondary schools at Athens was Isocrates, an Athenian who had
hinself traveled to Thessaly to study with Gorgias, and who had
begun his career as a teacher in the manner of an itinerant sophist
by setting up a school in Chios (cf. Dionysius of Halicarnassus,
Isocrates 1; pseudo-Plutarch, Lives of the Ten Orators 837b).
Isocrates is the first well-known teacher of higher learning who
founded a permanent institution of higher learning at Athens.
For, unlike most of his immediate predecessors who taught at
Athens, Isocrates discussed his educational practice extensively
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in writings, which are still extant.?* The date of his school at
Athens is 390 B.C. or even earlier.” . .

But other less renowned sophists may have given up their
itinerant practice and established themselves wa:dﬁ:.w:ﬁd\ at
Athens even before him. A glimpse of the developments in >~Tm-
nian secondary education in the a_,mo_wbﬁr.om the mﬁ.@ sophists
may be scen in the story of FEudoxus™ first trip to the city:

Having disembarked at the w:.mm:mv, [Eudoxus) QME&O.@ a«ﬁm

day to Athens and heard the sophists lectures and then returne

ip. - studying for two months, he went back home.
to ship. Aftor stucying (Diogenes Laertius VIIL, 86)

By the early fourth century B.C. Athens not 9&\ was m.giw.sm in
itinerant teachers; it had also gained a reputation for higher edu-
cation which now was attracting students from abroad as well.
To use the words of Hippias in Plato’s Tw.iamc,.amv Athens had be-
come “the very headquarters of Greek wisdom Awmnn_.v. By Ew
time Isocrates, at the beginning of his teaching carcer in Athens,
wrote his educational manifesto Against the Sophists (ca. 390
B.C.), it is clear that there were large numbers of ﬁwwovm?_ offering
sccondary courses at Athens (cf. Against the Sophists 4 and 10).
Isocrates never claims to have been the first to set up a permanent
institution of higher learning at >§9me it .«<ocE have _xwmd a
logical step for someone to take, especially r.:.. a teacher who —
like Isocrates himself —was an Athenian citizen. >.m was sug-
gested above, the half-Athenian Antisthenes, a Socratic who had
also studied with Gorgias, may have been one teacher who
founded a secondary school at Athens before Hmoo:wnom.. .
In several places in his writings — most notably in Against
the Sophists and the later Antidosis A wmA\mm.u B.C.) ‘Immmo_nmﬁmm
gives explicit account of the mm_:cc.co:m._ .m_:_o%%w% which | e
practiced in his school. As in earlier sophistic schools, he was the

o rates as a teacher sec Marrou, History of Education in
?&Ewmw\,_%m. mewwh Beck, Greck Education, pp. 253-289; and especially
aeger ideia 11 D, 46-155.
?omo_mwm..awmm%. HM_W_MHVME Q_wmnca.,, vol. 11 (London. 18g3) p. 8 ».:mzow M_S
292 8.C.; Jaeger (Paideia 111, pp. wouﬂmci argues for the _ucmmém:mlO\ he
.wmo.m. Isocrates himself reveals that his ?E&cm& was the work o wuu\ _umm.
b.c. and refers to the earlier work Against ::w Sophists as the speech which
launched his career as a teacher (cf. Antidosis 193)-

-
S
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only teacher and he gave instruction in groups (Panathenaikos
200). Like the sophists, he took fees for his instruction. According
to his own testimony, his school was financially very successful —
much more so than those of the older sophists who, he claims, did
not earn much money despite their reputation (Antidosis 155~
156); Isocrates made enough profit that his school was easily self-
supporting (Antidosis 152). But the contrast between his school
and the schools of the other sophists went beyond success. A basic
difference was that Isocrates scorned the iffy” courses of the
sophists and insisted that his pupils devote extensive time to study
with him, sometimes as long as three or four years (Antidosis
86-88). Nor does Isocrates appear to have developed any fixed
course of instruction which he would give to everyone in his
school, but instead he tailored his teaching to the needs and the
abilities of individual students.?® For, unlike the sophists whom
he criticizes, he believed that formal training played only a small
part in human development and that native ability and practice or
experience were more important factors (Against the Sophists
14-15; Antidosis 186-188). Isocrates also argued that higher edu-
cation required more advanced techniques in teaching than did
elementary training and on this account criticizes, and distin-
guishes himself from, other sophists, who —he says — give in-
struction in exactly the same way as a grammatistes (Against the
Sophists 10-13).

Isocrates set up his school in Athens, not in a public gym-
nasium as Antisthenes had done, but in a private building — per-
haps his own house — which was near the Lyceum (diatribén
. . . eiche pros toi Lukeioi gumnasioi, Anonymous Life of Isocra-
tes 108-109, p. 257, Westermann). In doing this, Isocrates was
diverging from the sophistic tradition in another important re-
spect. Since he relied entirely on publications to advertise his
school (cf. Antidosis 1-13), Isocrates was among the first to aban-
don the aggressive approach to gaining adherents; his school
thercfore had less of a public aspect than the schools of sophists,
who normally gained their followings through the medium of

26. Cicero, De Oratore 111, 9.35-36: In Isocrates’ school, ad cuiusque
naturam institutio doctoris accommodaretur. See R. Johnson, “Isocrates
Methods of Teaching,” American Journal of Philology 8o (1959) pp- 25-36.
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aﬁi@.a&m put forth for all to hear in public buildings such as

mV:::mmmn.

But even though his school was permanently located at
Athens during his lifetime and was a significant force in Athenian
higher education for decades, Isocrates apparently did not choose
to continue the institution by arranging for a successor. Part of
the reason may have been this: Isocrates school had the same
practical emphasis as carlier sophistic schools; it equipped young
men for life in the city, not for carrying on the work of a school-
master.”” But equally important is the fact that Isocrates was his
school and hence the school died with him.

Plato and the Academy

Returning to Athens, [Plato] began to frequent (dietriben) the
Academy, which was a gymnasium located in a grove outside the
city and named after a certain hero Ickademos (as Eupolis says
in his play The Draft-dodgers. “in the shady walks of the divine

Hekademos™).
( Diogenes Laertius 111, 7)

At first [Plato] would philosophize in the Academy, then in the

Garden at Kclonos . . .
(Diogenes Laertius III, 5)*°

27. For lists of Tsocrates’ pupils sce Antidosis 93-94 and pseudo-
Plutarch’s Life of Isokrates 837c—d. Tlis success as a teacher is well attested
independently of his own statements: of. Cicero, De Oratore 11, 94, Ecce
tibi exortus est Isocrates, magister rhetorum omnium, cuius e ludo, tamguam
ex equo Troiano, meri principes exierunt. On the number of students in the
school, see R. Johnson, “A Note on the Number of Isocrates” Pupils,” Ameri-
can Journal of Philology 78 (1957) pp- 297-300-

28. 1 interpret this second passage (which comes first in Diogenes
Laertius’ account) as an accurate description of Plato’s setting up a school
in the Academy. In borrowing this information from his source, Diogenes
must have misplaced it in his account, since it comes before Plato’s encoun-
ter with Socrates and conversion to philosophy. Diogenes may not have
meant Lo imply that Plato philosophized in the Academy before he met
Socrates, although his connective (epeita mentoi, 111, 5) suggests a chrono-
logical sequence. Interestingly enough, the error or inelegance which
Diogenes commits in his Life of Plato is exactly paralleled in his Life of

Aristotle: Diogenes tells something of Aristotle in the Academy, his leaving
Athens, and his return when Xenocrates was scholarch (V, 2); at that point
he describes Aristotle’s setling up a school in the Lyceum and gathering a
large following (V, 2-3). So far the chronological sequence is accurate. But
then Diogenes goes on to record Aristotle’s departure to the court of Her-
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As unsatistying as the evidence for most pre-Platonic schools
of higher learning may be, it is clcar that there were such — some
permanently located at Athens — and that therefore there were
ample precedents for Plato’s founding of the Academy. Various
kinds of schools had already been established by 387 b.c., not only
by teachers in the sophistic tradition of education but also by
oﬁrom followers of Socrates. But to say this is not to miniinize
Plato’s achievement; it is only to attempt to understand it more
precisely in its historical context. In so far as previous Athenian
moroo_m of higher education are known, the school Plato founded
in the Academy appears to have represented several new depar-
tures in the history of Athenian educational institutions.

In the first place Plato’s school had a more complex structure
than the Athenian secondary schools known to have existed previ-
ously. The Academy was organized, perhaps quite loosely, as a
community of advanced members and of younger students; it was
not simply a group in which one person was the expert and the
rest a following in search of their leader’s services or doctrines.
Plato was the leader, as well as founder, of the school (scho-
larchos); but, in relation to the more advanced members of the
school, he appears to have conceived of his role as “a first among
equals.” The metaphor used in the Index Academicus about
wwmwo,m role in the Academy is revealing: Plato’s contribution, it is
said, was to “act as architect and set the problems,” while the other
members of the school pursued them (col. Y, pp. 15-16, Mekler).
The modern scholar who has developed this view of the Academy
most clearly is II. Cherniss in his excellent study The Riddle of
the Early Academy (Berkeley, 1945). After closely analyzing the
available evidence on how the Academy operated, Cherniss con-
cludes as follows: v

D e .
Plato’s role appears to have been not that of a “master” or even
of a seminar director distributing subjects for research or prize

meias, which took place after Aristotle left the Academy and long before
he *cﬂm:mmm. his school in the Peripatos. Diogenes comnects the two events
in ?.582@.0 career in exactly the same way he did in talking of Plato’s
setling up a school in the Academy and encountering Socrates (epeita men-
toi). The connective in both instances probably implies a change of sources
not a ornonc_cmmm.& sequence. On the Lives of Diogenes Laertius as com ila-
tions see the useful discussion of B. Schwartz. art. “Diogenes Laertios,” WW‘S\
(band 5, 1903) cols. 738763, ) T
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essays, but that of an individual thinker whose insight and skill
in the formulation of a problem enables him to offer general ad-
vice and methodical criticism to other individual thinkers who
respect his wisdom and who may be dominated by his personality
but who consider themselves at least as competent as they con-
sider him in dealing with the details of special subjects. (p. 65)

This is a carcfully worded and fair statement of the implications
of the ancient evidence. It is very different from the picture of
the Academy usually given — the onc based on the assumption
that the educational curriculum outlined in the Republic and
the Laws was the course of study in the Academy. Cherniss has
adequately disposed of this mistaken notion (pp. 66-81 ). Accord-
ing to Cherniss’ interpretation, the Academy was a place where
works like the Republic were produced and discussed, not a place
which attempted to implement the educational practice of an
ideal state.

A Further implication of Cherniss’ study is that the Academy
was not, as is often assumed, a sectarian community:

All the evidence points unmistakably to the same conclusion: the
Academy was not a school in which an orthodox mctaphysical
doctrine was taught, or an association the members of which were
expected to subscribe to the theory of ideas. (p. 81)*

In other words. one could be — as Eudoxus, for example, was —
a member of the Academy without being a Platonist; and one
could even become the scholarch of the Academy while not ac-
cepting the theory of ideas, as the casc of Speusippus demon-
strates (cf. Aristotle, Metaphysics X1V, 2, p. 10g90a. 2-16). The
ancient Life of Plato attributed to Olympiodoros, although Cher-
niss does not mention it, has a passage which nicely characterizes
the nonsectarian nature of the Academy:

Plato likewisc freed himself from the Pythagorcans’ sacred obliga-
tion (or oath) about keeping the doors closed and from the ipse

29. 1 would certainly amplify Cherniss’ view to include affirmative
answers to the questions posed by I. Solmsen in his review: “But, if there
was no orthodox truth to which members were bound, was there also no
joint search for the truth, no bending of efforts in the same direction, no
interest in the same complex of philosophical problems, no intellectual ex-
citement, when, for instance, Eudoxus had something new to say on the
Ideas and their mode of existence or ou the nature of the Good (Eth. Nic.
1172b 9)?” Classical World 40 (1946) p. 168.
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dixit procedure;‘ instead he gave everyone the impression of
greater concern for civic matters ( politikétemn heauton parechon
pros hapantas).

(Life of Plato 61, p. 387, Westermann )

The same passage in Olympiodoros identifies another fea-
ture of Plato’s Academy about which modern accounts tend to
present mistaken notions. It is often contended that the Academy,
h.ke a Pythagorean brotherhood, was an extremely exclusive so-
ciety requiring a secret and elaborate procedure for membership.
The Life of Plato quoted above contradicts this view of extreme
exclusiveness, and from what is known about the operation of the
At.sademy it seems that the source of this passage in the ancient
life is correct. As was argued in the first chapter, topographical
considerations and other information from sources such as the
fragments of Middle Comedy indicate that the activities of the
Academy and other gymnasia were very much in the public eye.
The lesson in the Academy described in the Epikrates fragment
was witnessed by outsiders; nothing prevented a Sicilian doctor
from heckling while Plato taught (Athenaeus II, 59d—f). Places
such as gymnasia and stoas were chosen by philosophers not to
exclude but to attract the attention of as large a number of people
as possible.

The Academy was, however, exclusive in one respect, on
economic grounds, just as much as the most expensive sophistic
schools. Even though Plato did not charge fees, only those who
could afford to provide themselves with a livelihood for a number
of years would be able to be members of Plato’s school. But.for
those who had the means and were so inclined it appears that the
society of the school was quite open. Some prospective members,
such as Eudoxus on his first visit to the Academy (Diogenes
Laertius VIII, 87), may have been given a cold reception; but
there is no suggestion that anyone was barred by an array of for-
malities, sccret or otherwise. The open character of the A/cademy
is supported by stories of other persons who entered the school:
Axiothea, for example, who came to the Academy from Phlcious
after having read a book of Plato’s Republic and took part in the
school for a long time disguised as a man; and the Corinthian farmer
Nerinthos who came to study with Plato after being impressed
by his reading of the Gorgias and about whom Aristotle as a fel-
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low member of the Academy wrote a dialogue ( Themistius, Ora-
tion XXIII, 295c-d; cl. Aristotelis fraginenta @Aw Rose). O:@.%
the Anonymous Prolegomena to Platonic Em&cmctv? which
have been cdited and translated by L. G. Westerink (Amsterdam,
1962), relates that “the magi came to Athens because of Emmmv
being eager to participate in the wrmomowrM that he was wxwwc: -
ing” (pp. 14-15, Westerink); and, zco.c_.&bm to ~_5a_d_§ e Mﬁ-
thority of the Index Academicus, Eu:ﬂc in his old age “welcomed a
Chaldaean™ into the Academy (col. I1L, p. 13, Mekler). .

Even if Plato, like Isocrates, abandoned the aggressive ap-
proach to winning adherents, he did compose dialogues vs&ar
were directed toward the public outside the >om.&m§%. Part A.um
the purpose of the dialogues, as well as of the various _:.wc.mc:o
works such as Aristotle’s lost Protrepticus. was certainly 6 prop-
agandize and convert.** This orientation toward the m.;cro con-
trasted with the monastic character of Pythagorean society. s.»: of
these considerations indicate that Plato’s school was u.no_ﬁ._co_%
open institution and that it did not @E.Q. mmmbwmoﬁ:._v\ in this re-
spect from other. Athenian schools ol Fm:@. learning.

The author of the anonymous Life of Plato also .&E.m another
point about the Academy which would make it closer in charac-
ter to sophistic schools than to Pythagorean g.cmron_%oam" .E.mﬁ.o
showed himself “more concerned with civic matters™ (politiko-
teron) than Pythagoras. In the Seventh Epistle A.mm%. uwmluw.mv
it is revealed that the aim of Plato’s school was not just to help in-
dividuals develop in philosophy but also to wﬁom.:cm.w men who
would be of use in running the state.* The two principal literary

30. On protreptic discowrses and their allinity to Platonic @_.u_omfwmm
sec the excellent introduction to L. Diiring’s edition of Aristotle’s .N:.o?mt icus
(Goteborg, 1961) esp. pp. 19-35. For 9&.325:8 m_w_.om:m.wv.nmvocnw:\nﬂm
sion pieces and a discussion of what their literary mo:.:. ::wa_wmw mmo: ;
relation of philosophy to society. see A.ID. Nock, Oue:cﬁ.aﬂcz_ ( %ﬁ sw .N:”wmmr
ch. XI, esp. pp. 165-168, 179-186: vne passage is worth quoting: . é%ﬂ-
the world could not participate [in the \.wompao,.JLA mwm U_&om:omﬁ%\o_m -
ten largely in order to give to wider circles some idea .cm .Po_ ¢ %%a ion y
which truth lay, to stimulate thought, E.L.g Q.EZO :..@ _mm::h ual here an
there who bad a call to philesophy to realize _:.m vocation’ Q.u. y@ﬂv e

31. There appears to me to be no major problem in treating “ﬁ
Seventh Epistle as Platonic after the mxno:o_wﬁ defense of :w ww:w::w:.wm.
by K. von Fritz, Platon in Sizilien und das Problem der Philosophenhe
schaft (Berlin, 1968) esp. ch. L.
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productions of the Academy were long political dialogues. Plato’s
own entanglement in the politics of Sicily is well known, and the

number of his students who became involved in government was
Cnormous.

In Plutarch’s defense of Plato against the attacks of the
Epicureans, for example, there is a long list of Academics who
were active in affairs of state: Dion in Sicily; Python and Hera-
kleides, slayers of King Kotys in Thrace; the Athenian generals
Chabrias and Phokion; Aristonymos, reformer of the Arcadian
constitution; Phormion, reformer of the Eleian constitution; Mene-
demos, constitutional advisor for the Pyrrhaians; Eudoxus, law-
giver to his native Knidos; Aristotle, law-giver to his home city of
Stageira; Xenocrates, governmental consultant of Alexander the
Great; and Delios of Ephesus, advisor to Alexander the Great on
war policy (Plutarch, Adversus Colotem 1126c-d). An equal
number could be added from other sources.’? The list of men of
affairs who studied in Plato’s Academy is in fact as impressive as
the number produced by the most successful sophistic school, that
of Isocrates. It is clear from what Plato’s school produced that
the aims and emphasis of the Academy were very different from
those of the society which Pythagoras founded; in its concern for

32. See C. B. Armstrong, “Plato’s Academy.” Procecdings of the
Leeds Philosophical and Literary Society 7 (1953) PP. 103-104. The po-
litical activity of the Academy is also discussed by G. C. Field, Plato and
His Contemporaries (3rd ed., London, 1967) pp. 43-45 and U. von
Wilamowitz-Moellendorff, Antigonos von Karystos, Excurs 1, “Dic Phi-
losophenschulen und die Politik,” pp. 178-234. Other scholars have general-
ized the Academy’s involvement in politics into a view of the nature of
Plato’s school: P.-M. Schuhl, “Platon et I'activité politique de YAcademie,”
Revue des éiudes grecques 59 (1946) pPp- 4653 and “Une école des sci-
ences politiques,” Revue philosophique 149 (1959) pp. 101-103; cf.
A.-H. Chroust, “Plato’s Academy: The First Organized School of Political
Science in Antiquity,” Review of Politics 29 (1967) pp- 25—40. This latter
view is, I think, an overstatement, since there was at least equal emphasis
in the Academy on theory and on individual improvement through phi-
losophy. In dealing with the evidence for political activity on the part of
Academics, one should not forget that the stereotype of the philosopher in
comedy was nevertheless quite the antithesis, In the caricature of comic
poets, philosophers, including those of the Academy, were not dangerous
meddlers in affairs of state but rather impractical and abstracted types [cf.
T. B. L. Webster, Studies in Later Greek Comedy (2nd ed., Manchester,
1970) pp. 50-56]. Plutarch’s Adversus Colotem is a piece of special plead-
ing which argues that the Academy did in fact have practical effects.
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producing men skilled in political matters, the Academy was not
unlike many of the earliest sophistic schools set up at Athens.

A feature of the Academy which did distinguish it from
most, if not all, previous Athenian institutions of higher learning
was that Plato made provisions for the administrative continua-
tion of his school after him. The groups formed around itinerant
sophists dissolved when a course was completed; the school of
Isocrates and probably that of Antisthenes ended when they died
or retired from teaching, After Plato’s death in 347 B.c., however,
a new scholarch, his nephew Speusippus, succeeded him, and
other scholarchs were elected in turn.*

Plato also provided for the physical permanence and con-
tinuation of the school which he founded. Unlike most of the
teachers who offered advanced instruction before him, Plato was
an Athenian citizen and had the right to own land in the city. But
he could not own the Academy. which — like the Lyceum — was
a public sanctuary and gymnasium. Even after Plato was estab-
lished in the Academy as a teacher with an international repu-
tation, the site could still be used by others for instruction, and
the sanctuary and the gymnasium continued to serve as a center

33. The way in which scholarchs in the Academy were appointed is
indicated by a passage of the Academicorum Philosophorum Index Hercu-
lenensis (cols. VI-VIL, pp. 38-39, Mekler): “The young men, voting on who
should be their leader, clected Xenocrates of Chalkedon; for Auristotle was
abroad in Macedonia and Menedemos of Pyrrha and Herakleides of Hera-
klea were defeated by a few votes. As a result Herakleides went away to the
Pontos and Menedemos founded another peripatos and diatribe.” How (and
why) Speusippus was chosen is not explicitly stated; there is some sugges-
tion in ancient accounts that kinship was an important factor and that
Speusippus received the school because he was Plaio’s nephew (cf. Dioge-
nes Laertius 1V, 1; Vita Marciana 13, p. 99, Diiring; and esp. T3. pp. 259—
260, Diiring). Election procedure may have varied, as it did in the Peri-
patetic School, since Straton named his successor in his will (V, G2). But
the normal practice appears to have been election by the members, al-
though the previous scholarch might express a preference. T here is evidence
that Speusippus (Diogenes Laertius 1V, 3), Avistotle (Aulus Gellius, Noctes
Atticae X111, 5), and Theoplirastus (Diogenes Laertius V, 52) all expressed
some preference in their lifetimes as to who should succeed them. Of these
Theophrastus’ preference (Nelcus) was not elected, and Sﬂpeusippus’, as
the passage quoted above from the 1 ndex makes clear, won only by a narrow
margin. Sec the articles by H. von Arnim, “Neleus von Skepsis,” Ilermes 63
(1928) pp. 103-107 and by P. Merlan, Trapsactions of the American
Philological Association 77 (19468) pp. 103-111, on “The Successor of
Speusippus.”
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for religious, gymnastic, and athletic activi
oublic fnd Civgizfuncﬁ Ocl,]s?ud athletic activity, as well as for other
The school of Plato did not appropriate the Academ
grounc.ls; instead, in the manner of sophists like Mikkos at ai
Athenian palaestra (Lysis 2o4a), Plato set up a school which
took advantage of facilities contained in the Academy and of the
opportunities offered by so public a place to gain adherents. In
the. famous comic fragment of Epikrates (Athenacus 11 59d~f)
}vl'nchnparodies one kind of educational activity in the Aic‘adem ’
it is a “lounge™ (lesché) in the gymnasium that Plato and his Stzl’:
dents were using. More than two centuries later, when Karneades
was .scholarch, the members of the Academy were still using the
famh.ties of the public gymnasium (in this instance, the exedra;
cf. Cicero, De Finibus V, 2.4). But as a citizen, Plato was able t(;
define his school and give it physical permanence in a way that
many previous teachers could not: he bought a small estate near
t.}le Academy, which gave the property of his school both a pub-
lic and a private dimension (Diogenes Laertius III, 5; Apuleius
De. Platone 1, 4). His successors were therefore able ’to use thé
private part of the school as well as the buildings and grounds of
the nea1:by state sanctuary (Plutarch, De Exilio 10, Gogh).

It is often stated that Plato’s contact with the I’yﬂmgorean
brotherhoods of Southern Italy, immediately before his foundin
of the Academy, suggested the lines along which his school wa%
organized. There may be some truth in this but no explicit evi-
dence to support it. Certainly as far as the evidence for the na-
ture (‘)f a Pythagorean community goes, the differences between
Plato’s school and a Pythagorean brotherhood are more strikin
than the similarities.* Some of these differences have alreadg
been noted above, in the discussion of the passage in the zu:xon}j
mous Life of Plato which cxplicitly contrasts the Academy wit}il
a Pythagorean brotherhood. According to the passage quoted
the Academy was a more open and public community and the
bond of its members was not an ipse dixit relationship with
Plato. As Cherniss’ study of the Academy has shown, the solidar-
ity of the Academic community was not that of sz;crcd d()g:nzl

34. Characteristics of Pythagorean comumunities i
] aract ics f 2 and much of what is
l\nf)wn about their activities are conveniently brought together by T. Africa
Science and the State in Greece and Rome (New York, 1968) pp. 29-32 ’
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indoctrinated into initiates, nor werc oaths or anything com-
parable to dietary rules prescribed for its members.* A passage
in Diogenes Lacrtius’ Life of Epicurus (X, 11) revealingly con-
trasts Epicurus” school with a Pythagorean brotherhood:

Epicurus did not think it right that possessions be held in com-
mon, as is required by the dictum of Pythagoras on the goods of
friends.

Plato’s will preserved by Diogenes Laertius (1, 41-43) indi-
cates that he also, unlike a member of a Pythagorean community,
regarded his possessions as his own, to be handed down t.o Who'm-
ever he pleased. This point is confirmed by the way in which
he is said to have handled gifts. Although Plato did not exact
fees for his teaching, the Thirteenth “Platonic” Epistle indicates
that he accepted gifts of money from Dionysios, Dion, and oth.er
friends ( Epistle 13, 361b—362d). Whoever the author of the epis-
tle was, he doubtless knew how the Academy was operated, and
he reveals that Plato did not consider such funds to be the en-
dowment of the school. For, according to this source, Plato used
the funds as his own personal moncy, to pay taxes, to proxfide
gifts for friends, and even to supply dowry for female relatives
(Epistle 13, 361b-¢). In quite a number of fundamental ways,
therefore, the nature of Plato’s school appears to contrast with
that of a Pythagorean brotherhood.

If it is necessary to find precedents which might have sug-
gested to Plato the kind of institution he was to found in the
Academy, there are numerous other possibilities which are as
likely as Pythagorean brotherhoods. As was said above, Athemfm
law allowed, or at least did not restrict, the right of free associa-
tion. Clubs whose members were joined by political interest
were common in the fifth and fourth centuries B.c.,*" and the
researches of Ziebarth and Poland have shown that the Greeks

35. Nor was geometry required. See: H. D. Saflrey, “Ageometrétos
médeis eisito, Une inscription légendaire,” Revue des ctudes grecques 81
(1968) pp. 67-87. Much of the evidence for a quasi-mystical dimension to

Plato’s Academy comes from Neo-Platonic sources who were imposing their |

own ways of looking at philosophy on Plato.

36. P. Vinogradoff (above, n. 21). . »

37. See G. M. Calhoun, Athenian Clubs in Politics and pztzgation,
Bulletin of the University of Texas, Humanities Series, 14 (Austin, 1913).
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at a very early date began to form trade, professional, and reli-
gious organizations, which had rules of their own and constituted
institutions apart from the state.*® Groups such as these might
have suggested points of organization which Plato incorporated
into his school. The philosophic community which formed after
Socrates” death at the house of Eukleides in Megara and to which
Plato himself belonged for a time perhaps gave some suggestions
as to what a Socratic might do if he were going to break his
master’s dictum and form an institution of higher education apart
from the city; in particular the diadoché of Eukleides might have
suggested to Plato that a school should make some provision for
administrative continuance after the leader’s death.

But the basic elements which went into the organization of
the Academy were to be found right in Athens, in the educational
thinking of Socrates and the sophists: (1) the Socratic view
that education meant sunousia in an intimate sense and not a
simple master-pupil arrangement; (2) the sophistic doctrine that
higher education, to be effective, required the same setting as
elementary education, viz. institutions in which professionals
taught and one who wanted to learn availed himself of their
services. It was perhaps because of the success of the educational
institutions which the sophists (especially Isocrates) established
that Plato decided to emulate their practice. Nevertheless in set-
ting up the Academy Plato held to the Socratic belief in sunousia
as the basis of higher education, as the Seventh Epistle makes
clear (341c); in effect, Plato may be said to have institutionalized
sunousia in his school.

Athenian Schools of Higher Learning:
General Descriptions and Some Cautions

The main contention underlying the account given in this
chapter is that it falsifies the historical development to distin-

38. E. Zicbarth, Das griechische Vereinswesen (Leipzig, 1896) and
. Poland, Geschichte des griechischen Vereinswesen (Leipzig, 190g). In
my opinion, however, both of these books exaggerate the religious character
of these organizations and the extent to which they were formally organized.
Every group recorded in ancient sources nced not have been recognized,
defined, or sanctioned by the law of the state. This subject will be discussed
further in Chapter IV.
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guish sharply between philosophical schools, such as the Acad-
emy and the Peripatos, and the schools of the sophists and the
minor Socratics. To call one “philosophical schools” and the other
“mere rhetorical schools” as if there were no essential similarity
between them is to foster a rather extreme form of the Platonic
viewpoint,

All of these schools arose in response to the same social con-
dition at Athens: the lack of institutions of any kind to provide
education beyond the elementary stage. In the late fifth and early
fourth centuries B.c. all schools of higher learning, whether tem-
porary or permanent, were the products of individual initiative
and grew up in a vacuum without the regulation of the state or
of any other outside agency. As a result, there were great varia-
tions between the schools, and some of the most important have
been discussed in this chapter. What has to be particularly
stressed, however, is that the lack of uniformity was largely the
result of a very fluid and newly established tradition of higher
learning at Athens. The differences do not mean that the philo-
sophical schools and the schools of the sophists were antithetical
types of institutions; rather the ways in which the various schools
differed reflected the divergent attitudes toward truth and edu-
cation that characterized their founders and became embodied
in the institutions. All the secondary schools were of the same
general type. They were concerned with paideic of a more ad-
vanced kind and were competing for the same students. A good
corrective to the Platonic viewpoint is that of Isocrates, who
sometimes talks of philosophy and sophistry as if they were the
same thing (Antidosis 169-179) and at other times, in his more
polemical passages, distinguishes himself as the philosophos, as
opposed to the eristikoi such as Plato and Aristotle (Letter to
Alexander s; Helen 1 and 6).%°

A corollary to the central argument of this chapier is that
many schools of higher lewning grew up at the end of the fifth

39. On relations between Isocrates and Plato, see W. Jaeger, Paideia
IIL, pp. 55-70 and 132-155; Beck, Greek Education, pp. 290-300. On rela-
tions between Isocrates and Aristotle (during the latter’s time in the Acad-
cmy) sec A.-I. Chroust, “Aristotle’s Tarliest Course of Lectures on Rheto-
rie.” L’Antiquité classique 33 (1964) pp. 58-72; and the collection of pas-
sages and commentary by I Diiring, Aristotle in the Ancient Biographical
Tradition (Goteborg, 1957) pp. 299314
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century 8.C. and during the first half of the fourth. It was noted
that. by the time Isocrates wrote his educational manifesto
Agamst the Sophists (ca. 390 B.c.) there were already a number
of secondary schools at Athens, some of which may have been
permanently located in the city (cf. Against the Sophists 4).
When Isocrates wrote his other major treatise on education —
the Antidosis of 354/353 B.c. — there appear to have been still
more established schools offering advanced education at Athens
(Antidosis 84-85), one of which was Plato’s Academy, founded
about 387 B.C.

An issue which was raised in this chapter and will be fur-
ther developed later is the legal status of these institutions. It was
argued that there was no legal formality involved in founding a
secondary school at Athens. The way in which one went about
setting up a school can be seen at the begiuning of Plato’s Lysis
(203a—204b ), where the sophist Mikkos has established himself
in a newly built palaestra and is attempting to win a following of
students. Although a full discussion of the legal question is re-
served for the fourth chapter, this appears to have been all that
the founding of Plato’s and Aristotle’s schools initially entailed
(ct. Diogenes Laertius Iil, 5 and 7; V, 2).

For the sake of brevity the term “secondary school” has
been often used to distinguish all of the various advanced schools
(i.c., rhetorical, sophistical, philosophical, etc.) from an ele-
mentary school which taught mousiké and gumnastiké to chil-
dren. The term should not be interpreted to mean that these
later institutions fitted into a neatly graduated scheme such as
one would find in a society where education is regulated by the
state (Plato’s ideal state of the Republic, for example). Al-
though the secondary schools scem to have been directed pri-
marily toward young men (meirakia), the education which they
provided did not necessarily correspond to any fixed age span
such as fourteen to eighteen. Aristotle was seventeen when he
entered the Academy and stayed there for twenty years; Eudoxus
and the Corinithian farmer Nerinthos were much older. One
could, if he chose, pursue philosophy for a short while in the
Academy or for a lifetime. Isocrates limited stays in his school
to three or four years, although most students —he says—
wished to remain longer (Antidosis 86-88). In the schools of
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some sophists advanced education may have entailed as little as
a week or an hour. All of these schools, however long one might
spend at them, were “secondary” in this sense: they all intended
to supplement elementary education for anyone (of any age)
who wanted additional formal instruction.

It is misleading to think or speak of Greek institutions of
higher learning — even the major Atheunian philosophical schools
— as “universities” in the medieval or modern sense. As Il
Rashdall, who made an elaborate study of the medieval univer-
sity, has said, “the university is a distinctly medieval institution
as much so as constitutional kingship, or parliaments, or trial
by jury.” ** Although some schools such as that of Isocrates may
have required study for three or four years, there is no evidence
that any Athenian institution of higher learning ever developed
a defined graduated curriculum like the one outlined for the ideal
state in Plato’s Republic or like the ones followed in medieval
universities. All of the Athenian sccondary schools presupposed
some elementary training and served the need for higher educa-
tion, but they did not fit into a graduated scheme of education
so that they correspond to a college or other grade level. The
whole new system of advanced studies that was cmerging was
very flexible and fluid. The Athenian schools of higher learning
were voluntary in the {ullest sense. No one was obliged to found
them; no one was obliged to attend them. Neither the teachers
of the schools nor the schools themselves were licensed or cer-
tified, nor were formal examinations given or degrees awarded
to those who completed their studies. Even though many of the
schools used public property, they were entirely private organi-
zations, self-regulated and self-supporting. The term university
— of Roman origin with no Greek equivalent — should therefore
be avoided in discussions of Athenian schools.

There is, however, a most interesting parallel between the
origins of Athenian schools of higher learning and the origins of
the medieval university; the parallel is by no means complete
but a number of points of comparison can be noted. In his study
Paris and Oxford Universities in the Thirteenth and Fourteenth

40. H. Rashdall, The Universitics of Europe in the Middle Ages, ed.
by F. M. Powicke and A. B. Emden (Oxford, 1936) p. 3.
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'C'enturies (New York, 1968), Gordon Leff has given the follow-
ing account of the way in which medieval universities grew up:

[Medieval universities in the thirtcenth century] had virtually no
common property or wealth; their schools and lodgings were
rented houses and rooms; their meeting places were churches or
the premises of the religious orders. ( p-8)

A development very similar to this was sketched above in dis-
cussing the state sanctuary of the Lyceum and its use for educa-
tional purposes. As will be seen in the following chapters, what
developed in the Lyceum, in the time of Aristotle and Theo-
phrastus, was ostensibly the same as the outcome of the phe-
nomenon Leff ig describing: a concretely definable institution
of higher learning. But, as will also be seen, the Lyceum became

an educational institution of a very different character from the
medieval university.



